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Major aocial stadias objaetivas dalinaatad in this 
booklet provide a fraaavork for the aeasoreaent of student 
achieveaent in the social studies. The booklet is arranged in foor 
chapters. The first chapter describes the developaent of social 
studies objectives; the other chapters respectively list the social 
studies objectives for the specific age groups: 9-year-olds» 
13-year-olds, and 17-year-olds and adults. In each of the later 
chapters aajor objectives are stated, follovad by specific 
a^e-related subob jectives. Six aajor objectives eaphasise the need 
for students to develop (1) a knoaledge base for understanding the 
relationships between huaan beings and their social and physical 
environaent; (2) an understanding of the origins and 
interrelationships of beliefs, values, and behavior patterns; (3) the 
coapetencies to acquire, organize, and evaluate inforaation for 
purposes of solving probleas and clarifying issues; («) the huaan 
relation skills neceasary to coaaunicate and work with others; (5) a 
poaitive self-concept, self-esteea, and aoveaent toward 
self-actualization; and (6) a coaaitaent to the right of 
aelf -deter ainat ion for all huaan beings and a willingneaa to take 
rational action in support of aeans for securing the preservation of 
huaan rights. The appendix liata conference participanta and 
consultants. (Author/DB) 
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PREFACE 



The m«jor goals of the National Assessment of Educational ProgrvM 
are to make available to the general public and to the aducattonal 
community comprehensive data on the academic attainments of young 
Americans and to measure changes that take place in these 
attainments at five-year intervals. These data are intended to be usefiil 
to Uie general public and to educators in making decisions about 
curricula and the allocation of educational resources. 

Specifically, National Assessment gathers information about the 
knowledge, skills, understandings and attitudes of young people, ages 
9, 13, 17 and 25-36, in ten subject areas. Exercises in the subject areas 
are administered to approximately 100,000 young people each year. 

The first step in National Assessment's work in any subject area is to 
determine which educational objectives are important for young people 
to achieve. These objectives are identified and defined through the 
efforts of educators and lay people brought together for that purpoae. 
The final objectives must meet three criteria: 

1) They must be considered important by scholars in the subject 
area. 

2) They must be considered acceptable educational tasks by the 
schools. 

3) They must be considered by lay people as desirable objectives for 
young people to attain. 

Once the objectives are identified and defined, questions and tasks, 
called exercisep by National Assessment, are developed to measttre 
how well or to what degree the objectives are being achieved. The 
exerciser are then administered throughout the countiy to young 
people selected as subjects by stratified and random sampling. 

During the winter of 1972-73, the Social Studies objectives delineated 
in this booklet were formulated by social studies and social science 
specialists from various universities and secondary and elemtntary 
schools, and by lay people in various occupations firom different parts 

of the country. 

One of the challenges in the process of developing objectives for the 
next assessment of social studies has been the necessity for subject 
matter specialists and lav people to develop a firamework of major 
objectives that would allow for the development of more specific 
subobjectives and related age-specific illustrations. It was decided that 
an appropriate firamework for the measurement of achievement in the 
social studies would include the acquisition of a knowledge base for 
understanding human beings and their relationships with thtir 
environments, and understanding of values as they relfie to 
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individual! and groups, the use of intellectual and human relation 
akilla, the development of a poiitive ielf<concept and a lenM of and 
commitment to rational eocial participation. 

The knowledge to be acquired in eodal etudiet draws on the content 
of the major social science disciplines but is organised in terms of 
interdisciplinary concepts and ideas to allow a broader and more 
integrated approach to the study of social phenomena. The skills to be 
acquired are those of intellectual inquiry and human relations that 
enable the learner to ask questions about social problems and to 
participate rationsily and responsibly in society. An understanding of 
the values of individuals and groups are included in recognition of the 
need to explore and clarify value orientations that underlie our 
institutions and those of other societies. It is also appropriata to 
recognize that a person's self-perception is closely related to the 
individual's role in society. Since social studies deals with the study of 
the individual's role in society, the development of a positive self* 
concept becomes an important objective in this area. Hie importance of 
the participation of young people in the solution of societal problems 
prompted the inclusion of a final objective that addrMses itself to the 
commitment to the right of self«determination for all human beings 
and a willingness to take rational action in support of means ror 
securing and preserving human rights. 

The objectives have been stated in broad enough terms to permit 
considerable flexibility in the development of evaluation exMdses. 
However, the various consultants involved in the statement of these 
objectives assume that any exercise developed will be appropriate for 
the age for which it was designed in terms of reading and language 
level as well as the situation presented in the exercise. In addition, they 
assume that the exercises developed will involve situations firom the 
past as well as the present and will include representative cultures firom 
different areas of the world. 

The enclosed objectives represent what the members of the various 
consultant groups believe to be reasonable and desirable social studies 

objectives for young people in the 1970s. 
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CHAPTER 1 

DEVELOPMENT OF CYCLE II SOCIAL STUDIES OBJECTIVES 



The fint conferance concerned with the redevelopment of todal 
•tudtee objectives was held in Denver in October of 1972. Attending 
were eubject matter epecialieto from the various social sdenoe 
disciplines (histor>', economics, political science, geography, 
psychology, sociology, anthropology) as well as specialists from the 
field of social studies education . These specialists reviewed theexisting 
set of objectives developed in 1965 and after considerable discussion 
arrived at a general firamework for the Cycle II objectives. This 
firamework included six major objectives— knowledge, values, 
intellectual skills, human relation skills, self-concept and commitment 
For each of these major objectives, the spedalisto also indicated 
general concepts (subobjectives) that they have thought applied to 
eadi of these major areas. 

The second developmental conference was held in Denver in 
November of 1972. Present were teachers and curriculum supervisors 
from various schools around the country and social studies specialists 
in the field of teacher education and curriculum design. These 
participants reviewed the objectives and subobjectives statements 
developed at the October conference. Although they made a number of 
revisions in the wording of the objectives, the general framework 
remained similar to that developed at the first conference. Participants 
at this conference also added age-specific statements for each if the 
major objectives and subobjectives. 

At the conclusion of the November conference a Social Studies 
Advisory Group was formed to refine the work done at both the October 
and November conferences. Members of this advisory group were 
drawn from participants at both conferences. 

Although specialists at both the October and November conferences 
felt that self-concept should be a major objective, they did not feel 
confident enough in this area to state the subobjectives and age- 
specific stateiiiento. In January of 1973 a special conference was held to 
work on the self-concept objective. This conference resulted in 
subobjectives and age-specific illustrations for the self-concept area. 

In January of 1973, the objectives, subobjectives and age-specific 
illustrations resulting from all the previous developmental conferences 
were reviewed by a conference of lay people firom various areas of the 
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country. These lay people cohiisted of adulto and ttudentf from 
various profeMions and schools who are not directly associated with 
the tlfld of social studies education. A number of revisions were made 
as a result of this conference, including substantial expansion of the 
concepts under the commitment objective. 

In May of 1973, a draft of the social studies objectives resulting from 
all the developmental conferences was sent to some 300 randomly 
selected elementary, junior high and high schools and 50 state 
departments of education for evaluation. Hie evaluation asked finr 
ratings of the objectives in terms of current use, predicted ftiture use 
and importance. Space was also provided for comments or suggesticms 
concerning the objectives. A total of 188 classroom teachers and 38 
state department social studies specialists responded to the evaluation. 
(A comprehensive report of the results of this evaluation is availaUe 
from National Assetisment). 

In Jun J of 1973, members of the Social Studies Advisory Group met to 
review the results of the teacher-state department evalnati(m. A 
number of revisiuns in the objectives were made on the basis of the 
comments of both teachers and state department pet-sonneL The 
results of this evaluation and the conference were sent to the 
participants from all previous developmental conferences fbr their 
review. 

The final meeting of the Social Studies Advisory Group to consider 
reactions to the flnal draft of the objectives was held by a conference 
telephone call in February 1974. A number of additions were made to 
both the values and commitment objectives. 
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CHAPTER 2 

CYCLE II SOCIAL STUDIES OBJECTIVES FOR S-YEAR-OLOS 



I. Dtv«lop« a knowledge beee for imdentaiidiiic the re- 
lationehliM lietweeB himuui being • end their eodnl end 
phydcal environment. 

A. Aequire$ knowledge about tocial organitation. 

1 . Identifies tome groups that human beings fonn (•.£., Ounily, 
peer, community, national groups) and indicates why these 
groups form (e.g.. for protection, for care of young, for social 
satisfaction, for pooling of energy to provide food and 
shelter). 

2. Describes some of the functions of family and peer groups in 
own society and other cultures. 

3. Gives examples of some basic institutions in the com- 
munity (e.g., educational— schools, legal— law enforcement 
agencies, financial— banks, health care— hospitals, 
business — stores and factories) and describes smne of 

the functions of these institutions. 

B. Aequirei knowledge about the relationehipi between human 
beingM and their eocial environmenta and undentande tome of 
the contequencet of then relation$hip$. 

1. Identifies some influences family and peer groups have on 
individual behavior and attitudes (e.g., choice of dothss, 
food, language, recreation and atti tudes toward other people 

nd institutions such as education). 

2. Identifies individuals anu groups whose efforts, ideas or 
inventions have significantly affected the lives of other 
human beings and describes their contributions. 

3. Identifies ideas and inventions that have changed the ways 
people live, describes the changes that have occurred as a 
result of these ideas and inventions and evaluates the effect 
of these changes on the way people live. 
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4. t>e8iTil)eM tMime ways ideas, customs and inventions have 
been transmitted and spread to other people. 



C. Acquires knowledge about the relationships between human 
beings and their physical environments and understands some 
of the consequences of these relationships. 

1. Describes ways human beings interact with the iihysical 
environment. 

2. Gives examples of ways human beings have adapted to their 
physical environment. 

3. Describes some ways human beings have modified thdr 
physical environment and identifies some reasons for such 

modifications. 

4. Identifies some influences of technology (e.g., inventions 
and methods of production) on the relationship between 
human beings and their physical environment. 

D. Acquires knowledge about decision-making processes. 

1. Gives examples of some decisions made at home, in school 
and in peer groups which affect the individual; identifies 
who makes these decisions; and describes how these 

decisions have affected individual behavior. 

2. Identifies some influences on consumer decisions (e^g., geo* 
graphic location, life style, advertising, level of income and 
peer pressure). 

3. Identifies some decisions made about services in the com- 
munity (e.g., protection, health-care, transportation) and 
identifies some reasor a for these decisions. 

4. Identifies decisions made about the production and dis* 
tribution of goods in the community and suggests some 
reasons for these decisions. 

5. Identifies ways in which individuals or groups can support 
or affect changes in decisions that have been made. 
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E. Acquire* knowledge about conflict and the impact it has on 
individual and group relationahipt. 

1. Givet) examples of conflict %^thin and between family and 
peer groups and identifies some of the reasons for such 

conflict. 

2. Describes some ways people react to conflict in family and 
peer groups. 

3. Explains how conflict may affect relationships between 
individuals and between groups of people. 

4. Suggests constructive ways of handling conflict situation! 
in family and peer groups. 

II. Develops an understanding of the origine and 
interrelationthipe of beliefs, values and behavior patterne. 

A.Expreaaes awareneaa of some of the beliefi and value§ 
expreaaed by people and recognizea that the condition, time» 
and placea in which people Hue influence their beliefa, valuea 
and behaviora. 

1 . Describes own feelings and preferences about people, beliefs 
and ways of life. 

2. Describes ways one expresses own feelings and preferences 
about people, beliefs and ways of life. 

3. Identifles objects, feelings and ideas important to people in 
different places and at different times. 

4. Describes ways people express their feelings and pre* 
ferences for objects and ideas. 

5. Infers from information about conditions, times and placea 
in which people live what their beliefs, values and activities 
might be. 

6. Infers beliefs and vr.lucs from patterns of behavior. 

7. Predicts behavior from knowledge of beliefs and values. 



B. Undentandt wayt beti^fi and v«due$ are tranitnittad in 
varkMu cuUuru. 

1. DMcribM wayt beUefii and vaIum are trannnittad in own 
family and peer groupa. 

2. Deecribee waye beliefe and valuea are transmitted between 
people in another culture. 

C. Vndentandt Bome of the infUienctn of differing beliefe and 
vaUiee on relationehipe between people. 

1. Givee examples of differenoee in beliefe and valuee between 
members of own family or peer group and indicatee some 
poesible effects of theee differences. 

2. Identifies preferencss that lead to group identification. 

D. Examinee own beliefe and valuee and the interrelationehipe 
between and among beliefe, ualuee and behavior. 

1. Describee own personal response (actions or attitudes) to a 
dilemma eituation and indicates the possible conssquenosa 
of this response to self and others. 

2. Identifiee own belied and valuee and thoee of others in a 
dilemma situation involving members of family or pser 
groupe. 

3. Identifiee alternative reeponsee to a dilemma situation, 
considers the poesible consequencee of these reeponsss and 
selects a position. 



III. Davalops the compatendea to aoquira, organiit and 
•valuata information toy purposes of solving problama and 
clariiying iaauea. 

A. Identifiee probleme or ieeuee appropriate for etudy. 

B. Preparee a plan to guide etudy of a problem or ieeue. 
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C. tdentifieg, locate§ and UMt ioureti of information and 
tvaluatet the rtUabiUty and rtleuance oftheu Boureu. 

1. Identifies, locates and uses soiurces of infonnation (e.g.» 
authorities or resource people, books on subject, encydo- 
pedias, maps, globes, pictures, television, radio, personal 
experiences). 

2. Distinguishes between relevant and irrelevant sottroea. 
a. Distinguishes between reliable and unreliable souiost. 

4. Uses more than one source to obtain infonnation. 

5. Develops questions appropriate for gaining infonnation 
from resources (e.g., authorities or resource people, books on 
subject, encyclopedias, maps, globes, pictures, talevisiofc, 
radio, personal experiences). 

D. OrganiuB, analy:ei, interpreti and »yntheiig€§ information 
obtaintu from uariou$ Bourcet. 

1. Records observations and information obtained ftom 
sources (e.g., charting, mapping, outlining, illustrating). 

2. Identifies central elements in information. 

3. Classifies information. 

4. Recognizes errors in logic. 

5. Difierentiates between points of view. 

6. Recognizes the relevance and adequacy of information. 

7. Identifies cause and effect relationships. 

8. Makes inferences. 

9. Summarizes information. 

E. Utei Bummariged information to draw conciiuionBt offer 
BolutionB to problemB or claHfy iBBUiB. 



F. Validates outcome of study. 

L Tents solutions to problem or issue when possible. 

2. Modifies solutions in light of new factors or coi«aiderations. 

3. Recognizes the tentativeness of conclusions and solutions. 

IV. Develops the human reUtion skills necessary to com« 
municate and work with others. 

A. Attends to expressions of others. 

B. Encourages others to express views and opinions. 

C. Listens carefully to others. 

D. Clarifies and elaborates on own ideas. 

E. Asks for clarification and elaboration of the ideas of others. 

F. Expresses awareness of different discussion roles (€.g., 
initiator, facilitator^ blocker) and recognises some of the effects 
of these roles on individual and group action. 

G. Interacts in various capacities fe.g., leader, advisor, supporter). 

H. Expresses willingness to interact with n variety of people. 

L Provides emotional and intellectual support for others in group 
efforts. 

J. Shares in responsibilities that arise from group efforts. 

V. Develops a positive self*concept» buildn self-esteem and 
moves toward self«actualization. 

A. Expresses awareness of the characteristics that give one 
identity. 

I. Identifies a range of individual (personal) characteristics 
(e.g., sex, age, physical, position, aesthetic preferences). 



2. Identifien churacteristics of the groups, institutions or 
associations with which one identifies (e.g., family, peer, 
educational, national, religious, ethnic). 

Identifies similarities and differences between one's own 
characteristics and those of the groups with which one 
identifies. 

B. Expresses awareness of one's goats (aspirations), the goals of 
the groups with which one identifies and the fit between these 
goals. 

1. Identifies personal goals and explains why these goals are 
important. 

2. Identifies the goals of the groups, institutions or 
associations with which one identifies. 

li. Identifies the congruencies and incongruencies between 
one s personal goals and the goals of the groups with which 
one identifies. 

C. Expresses awareness of the relative strengths of oneself and 
the groups with which one identifies and recognizes the 
societal barriers to full development that may exist. 

1. Identifies one 8 strengths. 

2. Identifies the strengths of the groups, institutions and 
associations with which one identifies. 

3. Identifies the relationship between one's strengths and the 
strengths of the groups with which one identifies. 

4. Identifies possible societal barriers to self and group 
development. 

D. Assesses the extent to which one has control over the setting 
and achievement of personal goals in light of what one knows 
about oneself, the groups with which one identifies and the 
societal barriers to full development. 

E. Suggests ways of maximising one's effectiveness. 
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VL Develops and demonstrates a commitment to the right of 
self-determination for all human beings and a willingness 
to take rational action in support of means for securing and 
preserving human rights. 

A. DiBplays an awareness of a quality of human life and an 
interest in ways in which the quality can be improved. 

1. Recognizes differences in the quality of life among persons 
and groups of people and can suggest reasons for these 

differences. 

2. Identifies ways groups or social institutions may help 
improve the quality of human life. 

3. Identifies specific obstacles to, or restrictions on, personal 
and social growth. 

4. Suggests ways that one can personally and practically help 
to improve the conditions of human life. 

B. Explains and supports rights and freedoms important to 
human development. 

1. Identifies rights and freedoms important to oneself and 
explains their relationships and importance to full human 
development. 

2. Explains the meanings and implications of equal access to 
opportunity. 

3. Suggests ways in which one can act in support of equal 
acce.9s to opportunity for all people. 

4. Expresses a willingness to act in upholding basic con- 
stitutional principles and explains why these principles are 
important to individual achievement and well-being. 

5. Expresses a willingness to act in support of means to 
achieve equal opportunity and explains why these means 

are important to the individual. 
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C. Participates in family, school and community life on the baeie 
of rational decisions involving one's own values and the 
conflict among these values. 

1. Applies clearly thought-out values and conscious sensitivity 
to the rights and opportunities of others in making decisions 
about personal actions. 

2. Participates rationally in the setting, planning, 
achievement and evaluation of personal goals and activities 
carried on at home, in school or in peer groups. 
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CHAPTER 3 

CYCLE II SOCIAL STUDIES OSJECTIVES FOR IS-YEAR-OLDS 



I. Dtvtlopt a kaowltdga 1mm for viid«rttaiidlag th* 
Mlatioiitliipa iMtwMB huouui beingt and their aodal and 
^hyaieal anviroiimaiit. 

A. Aequirei knowledge about toetal organitation. 

1. Identifies some groups that human beings form (e.g.,family, 
peer, community, national groups) and indicates some 
reasons why these groups form. 

2. Describes some of the functions of groups such as fiunily, 
peer, community and national groups in various cultures 
and indicates how and why these Amotions change, and 
how and why they differ. 

3. Describes some of the fimctions of basic institutions (e.g., 
educational, religious, financial, health care, business) in 
our society and indicates how and why these ftmctions 
change. 

4. Identifies "cultural universals" such as shelter, food, 
communication, socialization, family organization and 
religion and recognizes that these "cultural universals" take 
different forms in various cultures and that these forms 
change over time. 

6. Describes some basic patterns of human settlement (e.g., 
nomadic, village, city) and identifies differences between 
these patterns. 

B. Acquires knowledge about the relationthipt between human 
beings and their social environments and understands some of 
the consequences of these relationships. 

1. Identifies and describes some influences groups (e.g., 
family, peer) and institutions have on individual behavior 
and attitudes (e.g., choice of clothes, food, language, 
recreation; attitudes toward other people and institutions). 
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2. Identifiet individuals and groupa whoM afforts, idaaa or 
inventiona hava tignificantly affactad tha Uvea of other 
human beingt and daecribM and avaluatat thair con- 
tributiona. 

3. Idantifiea ideaa and in ventiona that hava changed tha ways 
people live, describee the changea that have occurred aa a 
result of these ideaa ami inventiona and avaluatea the affect 

. of these changea on ti^e way people live. 

4. Describes ways ideaa, cuatoms and inventiona hava been 
transmitted and spread to other people. 

5. Describes some factors that might promote or inhibit 
technological change. 

6. Describes and evaluates some effects of population danaity 
and growth on the way people live. 

7. Explains and evaluatea aome ways human reaouroea have 

been allocated, utilized and conserved in the communis, the 
nation and other societies. 

8. Gives examples of the achievementa of varioua ethnic 
groups (including one's own) to the development of a par- 
ticular culture. 

9. Describes some political and economic interactiona between 
the United States and other countries and indicatea how 
these interactiona affect people's lives. 

C. Acquirei knowledge about the relationehipB between human 
beinge and their phyeicalenvironmenti and undentandt tome 
of the coneequencee of theee relationehipe. 

1. Describes ways human beings interact with their physical 
environment. 

2. Describes ways human beings have adapted to their 
physical environment in the past and suggests adaptations 
that may be made in the fiiture. 
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3. Describes some ways human beings have modified their 
physical environment and explains some reasons for and 
effects of sudi modifications. 

4. Explains some effects of technology (e.g., inventions and 
methods of production) on the relationship between human 
beings and the physical environment 

5. Explains and evaluates ways natural resources have been 
allocated, utilized and conserved in the United States and 
other countries. 

D. Aequirea knowledge about decuion-making proceuet, 

1. Gives examples of some decisions made at home, in school 
and in peer groups which affect the individual; identifies 
who makes these decisions; and describes how these 
decisions have affected individual bdiavior. 

2. Explains the influence of geographic location, life style, 
advertising, level of income, peer pressure and govern- 
mental actions on consumer decisions and desc ri bs s 
individual or group actions taken to protect the consumer. 

3. Identifies some decisions made about services (e.g., 
protection, health-care, transportation) in community, state 
and national situations and suggests some reasons for thsse 
decisions. 

4. Identifies decisions made about the production and 
distribution of goods in community, state and national 
situations and suggests some reasons for these decisions. 

6. Describes ways in which individuals or groups can support 
or affect changes in decisions that have been made. 

6. Identifies situations (e.g., home, school, peer, community, 
national, international) where individual or group 
participation in decision making has been affected by lack 
of opportunity and suggests ways of increasing par 

ticipation. 
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7. IdentificH Bpeciflc interests of some of the major economici 
social and political organizations in the United States and 
describes some influences these groups have on the decision- 
making process. 

8. Identifies some of the major differences and similaritifs 
between the political and economic decision-makirig 
processes of the United States and those of a country m ith 
another form of government. 

9. Identifies and explains the impacts and significatice of 
some of the political and economic decisions made between 
the United States and another country. 

10. Identifies he rights of the individual as expressed in the 
United States Consitution and describes the importance of 
these rights in decision making. 

11. Identifies the division of power between local, state and 
national governments and describes some effects this 
division of power has on decision-making processes. 

12. Describes ways in which formal contracts (e.g., charterst 
constitutions, business agreements) have been used as a 
basis for decision making. 

E. Acquires knowledge about conflict and the impact it h<u on 
individual and group relationshipB. 

1. Identifies potential sources of conflict (e.g.i values, 
distribution of power, wealth) within and between family, 
peer, school, community, national and international groups. 

2. Gives examples of conflict within and between family, peer, 
school, community, national and international groups and 
identifies some reasons for such conflict. 

3. Describes ways people react to conflict in family, peer, 
school, community, national and international situations. 

4. Describes ways conflict has been handled in family, peer, 
school and community, and national and international 
situations and evaluates the methods used in handling such 

conflicts. 
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6. Explains how conflict may affect relationahipt between 
individualt and between groupe of people. 

6. Suggests constructive ways of handling conflict situations. 



11. Dtv«lop0 an iiiid«rtUuidliic of the origina and iator- 
Mlatioiialiipa of bellafli, valvaa and behavior pattania. 

A. Exprff awarentM of tome of the beiiefi and value* 
expreteed by people and reeognite* that the condittone, timee 
and plaeee in which people live influence their belief valuet 
and behavior*. 

1 . Describes own feelings and preferences about people, beliefii 
and ways of life. 

2. Describes ways one expresses own feelings and preferences 
about people, beliefs and ways of life. 

3. Identifies own criteria for judgment of beliefii and actions of 
other people, beliefii and ways of life. 

4. Identifies objects, feelings and ideas important to people in 
different places and times and explains why some things are 
valued more in some places and times than in others. 

5. Describes ways people express their feelings and pre- 
ferences for objects and ideas. 

6. Infers from information about conditions, times and places 
in which people live what their beliefs, values and activities 
might be. 

7. Infers beliefs and values firom patterns of behavior. 

8. Predicts behavior from knowledge of beliefs and values. 

B. Underetande way belief* and value* are trarumitted in 
variou* culture*. 

1. Describes ways beliefs and values are transmitted in own 
family and peer groups. 
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2. Describei) wayg beliefi and values are trannmitted between 
people in another culture. 

3. Describes ways beliefs and values are transmitted between 

cultures. 

C. Undentandi tome of the influence* of differing belief* and 
ualuee on relation$hip» between people. 

1. Gives examples of differences in beliefs and values between 
members of own family or peer groups and indicaies some of 
the possible effects of these differences. 

2. Identifies preferences that lead to group identification. 

3. Gives examples of differences in beliefs and values that 
have created a division between two groups of people, 
identifies alternative ways of dealing with the division and 
explores the consequences of each alternative. 

D. Examinee own belief e and valuee and the interrelationehipe 
between and among belief; valuee and behavior. 

1 . Describes own personal response (actions and attitudes) to a 
dilemma situation, identifies the motivation for the 
response and indicates the possible consequences of this 
response to self and others. 

2. Identifies own beliefs and values and those of others in a 
dilemma situation involving members of family or peer 
groups. 

3. Identifies conflicts among own beliefs and values, as well as 
between and among beliefs and values of others in a 
dilemma situation. 

4. Identifies alternative responses to a dilemma situation, 
considers the possible consequences of these responses and 
selects and defends a position. 



III. Develops the competendet to acquire, organise and 
evaluate information for purpose of eolving problems and 
clarifying issues. 

A. Identifies problem§ or ittuet appropriate for investigation. 

B. Plans how to investigate a problem or issue. 

C. Identifies, locates and uses sources of information and 
evaluates the reliability and relevance of these sources. 

1. IdentifieH. locates and uses sources of information (e.g.» 
authorities or resource people, books on subject, reference 
works, maps, magazines, newspapers, radio, television, 
interviews, surveys, experiments, personal experiences, 

cane studies). 

2. Distinguishes between relevant and irrelevant sources. 

3. Distinguishes between reliable and unreliable sources. 

4. Uses more than one source to obtain information. 

5. Develops questions appropriate for gaining information 
from resources (e.g. , authorities or resource people, books on 
subject, reference works, maps, magazines, newspapers, 
radio, television, interviews, surveys, experiments, personal 
experiences, case studies). 

D. Organizes, analyzes, interprets and synthesizes information 
obtained from various sources. 

1. Records observations and information obtained from 
sources (e.g.. charting, outlining, mapping, illustrating). 

2. Identifies central elements in information. 

3. Classifies information. 

4. Recognizes errors in logic. 

5. Differentiates between points of view. 



6. RmiKiii/eH relevance and adequacy of information. 

7. IdentifieB stated and unstated auumptiona. 

H. Detei'tH biases. 

9. Makes inferences. 

10. Identifies cause and effect relationships. 

11. Recognizes interrelationships among concepts. 

12. Summarizes information. 

£. l/f es summarized information to draw conclu$ion§, offer eolu- 
tionM to problems, clarify i§$ue§ or make predictione. 

F. Validates outcomee of inveetigation. 

L Tests solutions to problems or issues when possible. 

2. Modifies solutions in light of new factors or considerations. 

3. Analyzes trends and modifies predictions when recessary. 

4. Recognizes the tentativeness of conclusions and solutions. 

G. Appraises judgments and values that are involved in the 
choice of a course of action. 

I. Recognizes and weighs conflicting values which serve as 
contradicting criteria lor judging courses of action. 

2. Develops a set of criteria for judging proposed courses of 

action. 

3. Applies the established criteria. 

4. Selects and defends a position or course of action consistent 
with established criteria. 
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IV. Develop! the human relation ikUlt necessary to 
communicate and worli with others. 

A. Attendt to expreaaion ofothera. 

B. Encouragea othera to expreaa viewa and opiniona. 
C Uatena carefully to othera, 

D. Clarifiea and elaboratea on own ideaa. 

E. Aaka for clarification and elaboration of the ideaa of othera. 

F. Expreaaea awareneaa of different diacuaaion rolea (e.g., 
initiator, facilitator, blocher) and recognitea some of the effecta 
of theae rolea on individual and group action. 

G. Interacta in varioua capacitiea (e.g., leader, adviaor, aupporter). 

H. Expreaaea willingneaa to interact with a variety of people. 

I. Providea emotionaland inteUectualaupport for othera ingroup 
efforta. 

J. Sharea in reaponaibilitiea that ariae from group efforta. 

V. Develops a positive self-concept, huilds self-esteem and 
moves toward self-actualisation. 

A. Expreaaea awareneaa of the characteriatica that give one 
identity. 

1. Identifies a range of individual (personal) characteristict 
(e.g., sex, age, physical, position, aesthetic preferences). 

2. Identifies characteristics of the groups, institutions or 
associations with which one identifies (e.g., family, peer, 
educational, national, religious, ethnic). 

3. Identifies similarities and differences between one's own 
characteristics and those of the groups with which one 
identifies. 
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B. Expresses awareness of one's goals (aspirations), the goals cf 
the groups with which one identifies and the fit between these 
goals. 

1. Id*'ntirie8 personal goals and explains why these goals are 
important. 

2. Identifies the goals of the groups, institutions or 
associations with which one identifies. 

3. Identifier, the congniencies and incongniendes between 
one s personal goals and the goals of the groups with which 

one identifies. 

C. Expresses awareness of the relative strengths of oneself apui 
the groups with which one identifies and recognizes the 
societal harriers to full development that may exist. 

1. Identifies one's strengths. 

2. Identifies the strengths of the groups, insitutions and 
associations with which one identifies. 

3. Identifies the relationship between one's strengths and the 
strengths of the groups with which one identifies. 

4. Identifies possible societal baniers to self and group 
development. 

D. Assesses the extent to which one has control over the setting 
and achievement of personal goals in light of what one knows 
about oneself, the groups with which one identifies and the 
societal barriers to full development 

E. Suggests ways of maximizing one's effectiveness. 

VL Develops and demonstrates a commitment to the right of 
self-determination for all human beings and a willingniMie 
to take rational action in support of means for securing and 
preserving human righte. 

A. Displays an awareness of a quality of huma^. life and an 
interest in ways in which the quality can be improved. 
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1 . Ku*oKni/i>H differences in the quality of life among persons 
and groupH of people and can suggest reasons for these 

differences. 

2. Identifies wayn groups or social institutions may help 
improve the quality of human life. 

3. Identifies specific obstacles to* or restrictions on^ personal 
and social growth. 

4. Suggests ways that one can personally and practically help 
to improve the conditions of human life. 

B. Explains and supports rights and freedoms important to 
human development. 

1. Identifies rights and freedoms important to oneself and ex- 
plains their relationships and importance to full human 

development. 

2. Kxplains the meanings and implications of equal access to 
opportunity. 

Suggests ways in which one can act in support of equal 
access to opportunity for all people. 

4. Expresses a willingness to act in upholding basic con- 
stitutional principles and explains why these principles are 
important to individual achievement and well-being. 

5. Expresses a willingness to act in support of means to 
achieve equal opportunity and explains why these means 
are important to the individual. 

C. Participates in family, school and community life on the basis 
of rational decisions involving one's own values and the 
conflict among these values. 

1 . Applies clearly thought-out values and conscious sensitivity 
to the rights and opportunities of others in making decisions 
about personal actions. 
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2. FarticipatoH rationally in the settings planning^ 
achievement and evaluation of personal goals and activities 
carried on at home, in school^ in peer groups or at work« 

3. Participates rationally in some social, political or economic 
activities carried on in the community. 

4. Participates on the basis of rational decisions* alone or with 
others, in removing obstacles or restrictions to the full 
development of individuals or groups* 



24 



CHAPTER 4 

CYCLE n SOCIAL STUDIES OBJECTIVES FOR 17-YEAR-OLDS AND 

ADULTS 

I. Dtvelopi m knowledge bMe for underttendlng the 
relationship between human beingi and their eocial and 
physical environment* 

i4. Acquiret knowledge about iocial orgaruzation. 

1. Identifiev some groupi human beingi form (e.g., family, 
peer, community, national and international groups) and 
indicates some reasons why these groups form. 

2. Describes some of the functions of groups such as family, 
peer, community, national and international groups in 
various cultures; indicates how and why these ftinctions 
change; and gives explanations of the consequences of these 
changing functions. 

3. Describes some of the functions of basic institutions (e.g., 
educational, religious, financial, health-care, business) in 
various cultures and indicates how and why these Ainctions 
change. 

4. Identifies "cultural universals" such as shelter, food, 
communications, socialization, family organization and 
religion and recognizes that these "cultural universals" take 
different forms in various cultures and that these forms 
change over time. 

6. Describes some of the basic patterns of human settlement 
(e.g., nomadic, village, city), gives reasons for these patterns 
and describes similarities and differences between th# 
various patterns. 

B. Acquires knowledge about the relationghipM between human 
beings and their social environments and understands somtof 
the consequences of these relationships, 

1. Identifies and describes some influences groups (e.g., 
family, peer) and institutions have on individual behavior 
and attitudes (e.g., choice of clothes, food, language, 
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recreation and attitudM toward other people and 
institutions) and compare! these influences with those in 
other cultures. 

2. Identifies individuals and groups whose efforts, ideas or 
inventions have significantly affected the lives of other 
human beings and describes and evaluates their con* 
tributions. 

a . Identifies ideas and inventions that have changed the ways 
people live, describes the changes that have occurred as a 
result of these ideas and inventions and evaluates tiie effect 
of these changes on the way people live. 

4. Explains and evaluates ways in which ideas, customs and 
inventions have been transmitted and spread to other 

people. 

5. Identifies some factors that might promote or inhibit 
technological change and explains in what ways these 
factors might promote or inhibit change. 

6. Describes and evaluates some of the effects of population 
density and growth on the way people live. 

7. Explains and evaluates some ways human resources have 
been allocated, utilized and conserved in the community, the 
nation and other societies. 

8. Explains how various et^mic groups (including one's own) 
have contributed to the development of a particular culture. 

9. Gives examples of some effects on social institutions that 
may result from contact between cultures. 

10. Describes some political and economic interactions between 
the United States and other countries and indicates how 
these interactions affect people's lives. 

C. Acquires knowledge about the relationghip§ between human 
beinge and their phyeical environmente and uridentandt some 
of the conaequencea of these relaUonehipe. 
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1. Deicribes ways human beingt interact with the phyiical 
environment. 

2. Deecribee and evaluatee waye human beingi have adapted 
to their phyeical environment. 

3. Deecribee waye human beingi have modified their phyiical 
environment, explaine eome reaaone for theee modi* 
ficatione, and deecribee and evaluates the effecto of euch 
modificatione. 

4. Explaine and evaluatee eome effecto of technology (e.g.» 
invention! and methode of production) on the relationihip 
between human beinge and the phyeical environment 

5. Explaine and evaluatee waye in which natural reaourcea 
have been allocated, utilized and conaeryed in the com- 
munity, regione, the nation and other eodetiea. 

D. AequireB knowledge about decUion-making proceiue. 

1. Givee examplee of eome decieiona made at home, in echool, 
in peer groupe or at work which affect the individual; 
identifiee who makee theee decieione; and deecribee how 
theee decieione have affected individual behavior. 

2. Explaine the influence of geographic location, life etyle, 
advertieing, level of income, peer preeaure and govern- 
mentol action on coneumer decieione; deecribee and 
evaluatee individual or group actione taken to protect the 
coneumer. 

3. Identifiee eome decieione made about aervicea (e.g., 
protection, health-care, traneportation) in community, 
etate, national and international eituatione; euggeatoaome 
reasone for theee decieione; and indicatee poeeible effecto of 
theee decieiona. 

4. Identifies decieione made about the production and dis- 
tribution of goode in community, etate, national and into^ 
national eituatione; euggeeto eome reaeone for theee 
decieione; and indicatee poeeible effecto of theae dedaione. 
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5. CompuroH, controHts and evaluates ways individuals or 
groups cun support or affect changes in decisions that have 
been made. 

6. Identifies situations (e.g., home, school, peer groups, 
community, national, international) where individual or 
group participation in decision making has been affected by 
lack of opportunity; suggests and evaluates ways of 
increasing participation. 

7. Identifies specific interests of some of the major economici 
social and political organizations in the United States and 
describes some inlluences these groups haveon thedecision- 
making process. 

8. Compares and contrasts decision-making processes of 
democratic and totalitarian political systems and socialistic 
and capitalistic economic systems, 

9. Identifies and explains the impacts and significance of 
some of the political and economic decisions made between 
and among nations. 

10. Identifies the rights of the individual as expressed in the 
United States Constitution and explains the importance of 
these rights in public and private decision making. 

11. Identifies the changing relationships in the division of 
power between local, state and national governments and 
analyzes some effects this relationship has on decision- 
making processes. 

12. Describes and evaluates ways in which formal contracts 
(e.g., charters, constitutions, business agreements) have 
been used as a basis for decision making. 

13. Explains the relationships among branches of government 
as expressed in the United States Constitution and analyzes 
the importance of these relationships in decision making. 

14. Identifies some factors (e.g., lack of information, distortion 
of data, no clear cause and effect relationship, impact of 
time, conflict of values) that make political and economic 
decision making difficult and uncertain. 
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15. IdentitieH major factors which have contributed to the 
economic and political development of a particular country 
and explains how some of these factors have influenced the 
decision-making process. 

16. Identities some systems that various nations have 
developec to involve the general population in decision 
making and describes how these systems have evolved over 
time. 

17. Explains how an analysis of the political and economic 
decision-making processes employed in the past can be 
utilized in formulating processes for the future. 

E. Acquires knowledge about conflict and the impact it hat on 
individual and group relationahips. 

1. Identifies potential sources of conflict (e.f., values, 
distribution of power, wealth) within and between family, 
peer, school, community, national and international groups. 

2. Identifies specific situations in the community, national 
and international areas where there is potential or actual 
conflict; explains some reasons for the conflict and predicts 
the consequences of the conflict. 

3. Describen weys people react to conflict in family, peer, 
school, comn.unity, national and international situationH. 

4. Describes ways conflict has been handled in family, pemr, 
school, community, national and international situadooa 
and evaluates the methods used in handling such conflicts. 

5. Explains hov.' conflict may affect relationships betwjen 
individuals and between groups of people. 

6. Suggests constructive ways of handling conflict situations. 
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II. Develops an understanding of the origins and inter- 
relationships of beliefs, values and behavior patterns. 

A. Expmtet awareneu of $ome of the belieft or ,* vaUm 
expnaaed by people and recognize§ that the conditi ■/%», time§ 
and placet in which people live influence their belief §, uiUme 
and behavion. 

1. Describes and explain! own feelingi and preferenoes about 
people, beliefs and ways of life. 

2. Describes ways one expresses own feelings and preferences 
about people, beliefs and ways of life. 

3. Identifies and gives reasons for one's own criteria for 
judgment of beliefs and actions of other people and for 
judgment of own beliefs and actions. 

4. Identifies objects, feelings and ideas important to people in 
different places and at different times, and explains why 
some things are valued more in some places and times than 

in others. 

5. Describes and explains ways people express their feelings 
and preferences for objects and ideas. 

6. Infers from information about the conditions, times and 
places in which people live what their beliefs, values and 
activities might be. 

7. Infers beliefs and values from patterns of behavior. 

8. Predicts behavior from knowledge of beliefs and values. 

B. Undentande way belief* and value$ are transmitted in 
varioue culture: 

1. Compares and contrasts the ways beliefi and values are 
transmitted in own society with ways values are trans* 

mitted in another society. 

2. Describes ways beliefs and values are transmitted betwssn 

cultures. 
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C. Undentandi tome of the influeneet of differing beUefg and 
v«Uue» on relationMhip$ between people. 

1. Gives examples of differences in beliefs and values between 
members of own family or peer groups and explains some of 
the possible effects of these differences. 

2. Identifies preferences that lead to group identification. 

3. Gives examples of differences in beliefs and values that 
have created a division between two groups of people, 
identifies alternative ways of dealing with the situation and 
explains the consequences of each alternative. 

4. Compares and contrasts the beliefs and values of two groups 
of people and suggesto the effecto (both positive and 
negative) that the similarities and differences in beliefs and 
values may have on the relationship between these two 
groups. 

D. Examinee own beliefe and valuee and the inUrrelationehipe 
between and among beliefe, valuee and behavior. 

1 . Describes own personal response (actions and attitudes) to a 
dilemma situation, identifies the motivation for the 
response and indicates the possible consequences of this 
response to self and others. 

2. Identifies own beliefs and values and those of others in a 
dilemma situation involving members of family or peer 
groups. 

3. Identifies conflicts among own beliefs and values as well as 
between and among beliefs and values of others in a 
dilemma situation. 

4. Identifies alternative responses to a dilemma situation, 
considers the possible consequences of thes<} responses and 
selects and defends a position. 
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IIL Develops the competenciet to acquire, orgeaiie end 
evaluate information for purpotee of eolvinf probleme and 
clarifying iasuee. 

A. Identifies problems or issues appropriate for investigation. 

B. Designs a plan to investigate a problem or issue. 

C. Identifies, locates and uses sources of information and 
evaluates the reliability and relevance of these sources. 

1. Identifies, locates and uses sources of information (e.g., 
authorities or resource people, books on subject, reference 
works, maps, magazines, newspapers, radio, television, 
interviews, surveys, experiments, statistical data, case 
studies, systematic observations and personal experiences). 

2. Distinguishes between relevant and irrelevant sources. 

3. Distinguishes between reliable and unreliable sources. 

4. Uses more than one source to obtain information. 

5. Develops questions appropriate for gaining information 
from resources (e.g., authorities or resource people, books on 
subject, reference works, maps, magazines, newspapers, 
radio, television, interviews, surveys, experiments, 
statistical data, case studies, systematic observations and 
personal experiences). 

6. Fvaluates the quality of the available information and 
identifies important but unavailable sources of information. 

D. Organizes, analyzes, interprets and synthesizes information 
obtained from various sources. 

1. liecords observations and information obtained from 
sources (e.g., charting, mapping, outlining, illustrating). 

2. Identities central elements in information. 

3. Classifies information. 



4. Recognizes errors in logic. 

5. Differentiates between points of view. 

6. Recognizes relevance and adequacy of information. 

7. Identifies and makes judgments about nature of sample. 

8. Identifies stated and unstated assumptions. 

9. Detects biases. 

10. Makes inferences. 

11. Identifies cause and effect relationships. 

12. Recognizes interrelationships among concepts. 

13. Summarizes information. 

E. Uses summarized information to draw conclusionB, offer 
solutions to problems, clarify issues, make predictions or serve 
as a guide to continued investigation. 

F. Validates outcomes of investigation. 

1. Tests solutions to problems or issues when possible. 

2. Modifies solutions in light of new factors or considerations. 

3. Analyzes trends and modifies predictions when necessary. 

4. Recognizes tentativeness of conclusions, solutions and pre- 
dictions. 

G. Appraises judgments and values that are involved in the 
choice of a course of action. 

1. Recognizes and weighs conflicting values which serve as 
contradicting criteria for judging courses of action. 

2. Develops a set of criteria for judging proposed courses of 
action. 
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3. Applies the established criteria. 

4. Selects and defends a position or course of action oonsittsnt 
with the established criteria. 

IV. Develop! the humaii relation ekills neeeaaary to 
oonmimicate and work with othera. 

A. Attendt to expre$$ion9 of othen. 

B. Encourages othen to expreu viewi and opiniom. 

C. LUtena carefuUy to others. 

D. Clarifies and elaborates on own ideas. 

E. Asks for clarification and elaboration of the ideas of others. 

F. Expresses awareness of different discussion roles (e^., 
initiator, facilitator, blocker) and recognizes some of the effects 
of these roles on individual and group action. 

G. Interacts in various capacities (e.g., leader, advisor, supporter). 

H. Expresses willingness to interact with a variety of people. 

I. Provides emotional and intellectual support for others ingrot^ 
efforts. 

J. Shares in responsibilities that arise from group efforts. 

V. Develops a positive aelf-concept, builds self-eateem and 
moves toward self-actualiaation. 

A. Expresses awareness of the characteristics that give one 
identity. 

1. Identifies a range of individual (personal) characteristics 
(e.g., sex, age, physical, position, aesthetic preferences). 

2. Identifies characteristics of the groups, institutions or 
associations with which one identifies (e.g., family, peer, 
educational, natiortal, religious, ethnic). 
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A. Identifu'K BimiluritieB and differences between one'i own 
charucti'riHticH and those of the groups with which one 
identifies. 

B. Expresses awareness of one's goals (aspirations), the goals of 
the groups with which one identifies and the fit betucen these 
goals. 

1. identifies personal goals and explains why these goals are 

impurtant. 

2. identifies the goals of the groups, institutions or 
associations with which one identifies. 

3. Identifies the congruencies and incongruencies between 
one's personal goals and the goals of the groups with which 
one identifij>s. 

C. Expresses awareness of the relative strengths of oneself and 
the groups with which one identifies and recognizes the 
societal barriers to full development that may exist. 

1. identifies one's strengths. 

2. identifies the strengths of the groups, institutions and 
associations with which one identifies. 

3. Identifies the relationship between one's strengths and the 
strengths of the groups with which one identifies. 

4. Identifies possible societal barriers to self and group 
development. 

D. Assesses the extent to which one has control over the setting 
and achievement of personal goals in light of what one knows 
about oneself, the groups with which one identifies and the 
societal barriers to full development. 

E. Suggests ways of maximizing one's effectiveness. 
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VL Develops and demonstrates a commitment to the right of 
self-determination for all human beings and a willingness 
to take rational action in support of means for securing and 
preserving human rlirhts. 

A. Displays an awareness of a quality of human life and an 
interest in ways in which the quality can be improved. 

1. Recognizes differences in the quality of life among persons 
and groups of people and can suggest reasons for these 

differences. 

2. Identifies ways groups or social institutions may help 
improve the quality of human life. 

3. Identifies specific obstacles to, or restrictions on, personal 
and social growth. 

4. Suggests ways that one ran personally and practically help 
to improve the conditions of human life. 

B. Explains and supports rights and freedoms important to 
human development 

1. Identifies rights and freedoms important to oneself and 
explains their relationships and importance to ftill human 
development. 

2. Explains the meanings and implications of equal access to 
opportunity. 

Suggests ways in which on^^ can act in support of equal 
access to opportunity for all people. 

4. Expresses a willingness to act in upholding basic con- 
stitutional principles and explains why these principles are 
important to individual achievement and well-being. 

5. Expresses a willingness to act in support of means to 
achieve equal opportunity and explains why these means 

are important to the individual. 



o 

ERLC 



36 



C Participates in family, school and community life on the basis 
of rational decisions involving one's own values and the 
conflict among these values. 

1. Applies clearly thought-out "alues and conicious sensitivity 
to the rights and opportunities of others in making decisions 
about personal actions. 

2. Participates rationally in the setting, planning, achieve- 
ment and evaluation of personal goals and activities carried 
on at home, in school or in peer groups. 

3. Participates rationally in some social, political or economic 
activities carried on in the community. 

4. Participates on the basis of rational decisions, alone or with 
others, in removing obstacles or restrictions to the ftiU 
development of individuals or groups. 
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Mexico 

Letitia Brown. George Washington University. Washington. D.C. 
Jan Duker. Columbia University. New York. New York 
Elizabeth Eddy. University of Florida. Gainesville. Florida 
Lorrin Kennamer. University of Texas. Austin. Texas 
Dana Kurfman. Prince Georges County School System. Upper 

Marlborough. Maryland 
Richard Longaker. University of California. Los Angeles. California 
John Maher. Southern Connecticut State College. New Haven, 

Connecticut 

Milan Marich. University of Michigan. Ann Arbor. Michigan 
Richard Morse, Fort Valley State College, Fort Valley. Georgia 
Joseph Torres. Regis College, Denver, Colorado 
Celeste Wondley, University of Colorado, Boulder. Colorado 



Social Studies Objectives Conference 
November 30 December 2, 1972 

John Acosta, Denver Public Schuuls, Denver, Colorado 
Beryle Banfield, Center for Urban Education, New York, New York 
Robert W. Beery, Rochester Public Schools, Rochester, Minnesota 
Eva Bennaly. Shiprock Public Schools, Shiprock, New Mexico 
Verna Fancett, Jamesville DeWitt Public Schools, DeWitt, New York 
June Gilliard, North Carolina Department of Public Education, 

Raleigh, North Carolina 
JoAnne Gudeman, Wichita Public Schools, Wichita, Kansas 
Solon T. Kimball, University of Florida, Gainesville, Florida 
Milan Marich, University of Michigan, Ann Arbor, Michigan 
Vincent G. Patrick, Tulsa Public Schools, Tulsa, Oklahoma 
Robert G. Thompson, Lompoc Unified School District, Lompoc, 

California 

Celeste Woodley, University of Colorado, Boulder, Colorado 

Self-Concept Conference 
January 6-7. 1973 

Robert W. Beery, Rochester Public Schools, Rochester, Minnesota 
E. Kuno Beller, Temple University, Philadelphia, Pennsylvania 
Stanley Coopersmith, University of California, Berkeley, California 
Hazel Herzberg, Columbia University, New York, New York 
Judith Tomey, University of Illinois, Chicago, Illinois 
Celeste P. Woodley, University of Colorado, Boulder, Colorado 
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Socio/ StudieM Lay Conference 
January 27-28. 1973 

Ann Bottoms, Fairview School, Boulder, Colorado 

Mildred Bulow, National Congreae of Parents and Teachers, 

Huntington, Connecticut 
James Caldwell, Arkansas State Senate, Little Rock, Arkansas 
Warren Howard, NAACP, New York. New York 
Jewel John, League of Women Voters, Athens, Qeorgia 
Leah Manning, Bureau of Indian Affairs, Carson City, Nevada 
Virgil Robinson, Metropolitan State College, Denver, Colorado 
Teresa Salazar, Interstate Research Associates, Denver, Colorado 
Curtis Sitomer, Christian Science Monitor, Los Angeles, California 
Vicky Sanchez, West High School, Denver, Colorado 
Ken Tagawa, University of Colorado, Boulder, Colorado 
William Wunderlich, Wunderlich Travel Service, Joliet, Illinois 

Other specialists who have been helpful in review of objectivei: 

James Shaver, Utah State University, Logan, Utah 
Ruth Jones, University of Missouri, St. Louis, Missouri 
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